This article is a literature review on open distance learnings (ODL) in Francophone Sub-Saharan Africa (FSSA). The state of research on this question highlights many topics, such as the supporting reasons for the creation of ODL systems and their potentials. Success, difficulties, and issues linked to their implementation also hold a crucial place in this research. Besides, this literature review shows that studies on ODLs in FSSA emphasize the representations, motivations, and identities of students and university managers, including the historical and cooperative aspects of these third-generation learnings. While most of the research in this field are descriptive or exploratory, others are critical. Beyond these results, research must further explore many perspectives, mainly those related to teaching and learning practices, evaluation, social and university transformations, and the hybrid forms of learning. Beyond these results, research must further explore many perspectives, mainly those related to teaching and learning practices, evaluation, social and university transformations, and the hybrid forms of learning.
Introduction
As Depover and Orivel (2012) and Loiret (2013a) point out in their studies, Open and Distance Learnings (ODL) have been developing since the latter half of the 1990s in French-speaking SubSaharan Africa (FSSA). Karsenti and Collin (2013) also note that States and universities in this part of Africa are interested in promoting these third-generation learning systems, despite their technical, socio-economic, and pedagogical deficits. If the early development of distance learnings in Africa involved only a few academic institutions such as the African Virtual University, Cheikh Anta Diop University of Dakar, the University Institute of Technology in Bandjoun, and the National Center for Tele-education of Madagascar; however, today close to hundred ODL systems exist. These training programs include local institutional initiatives as well as cooperative projects. The African Virtual University, the Agence Universitaire de la Francophonie and those conducted by Indian universities through the Pan African e-Network Project, are part of these international programs, thus increasing the number of ODL initiatives.
At the Agence Universitaire de la Francophonie alone, 25% of ODL offered in 2015 around the world, are with African universities, which makes Africa its priority field regarding the development of these programs (Depover & Orivel, 2012; Karsenti & Collin, 2011) . Although ODL projects in FSSA are in their early stages of development, Tonye (2013) shows that they are spreading considerably, mainly since they are now part of the priority educational plans of States and universities. In addition to this institutional dynamism, Obono Mba (2008) also invokes the high enthusiasm of African students for OLD. Besides Tonye (2013, p. 104) describes as "spectacular" their attraction to these learning modes.
In 2014, for example, 77.25% of admissions to OLD programs managed by the Agence Universitaire de la Francophonie, emanated from Sub-Saharan Africa, of which 43.4% were from West Africa and 30.67% were from Central Africa. The two most represented French-Speaking countries were Cameroon (13.65%) and Burkina Faso (10%).
These are all contextual elements which make today, the ODL systems in FSSA constitute one of the topical topics of research in education (Depover & Orivel, 2012) . Even if 90% of research currently done on ODL emphasized on those in the West (Ben Henda, 2011) , those developing in this part of Africa also constitute more and more sources and avenues of inquiry (Loiret, 2013a) . Books, articles, and thesis are thus written, both by local and foreign researchers, as described in the table below. Table 1 Panorama of Topics on ODL in FSSA Concerning these writings on ODL in FSSA, no work has so far established a literature review. The studies carried out by the Association for the Development of Education in Africa (2011), Depover and Orivel (2012) , Guidon and Wallet (2007) , Kane (2008) , Karsenti and Collin (2011 , 2013 ), Loiret (2013a , and Tonye (2008) , examine just the state of development of ODL in Africa. None set the state of research on this topic. Although Peraya (2008) made a critical account of the book edited by Guidon and Wallet (2007) on comparative study on distance learning in Sub-Saharan Africa, he does not provide a more in-depth look at the state of this question in FSSA. In conclusion, this research status does not provide a clear understanding of the achievement and trends pointed out by researchers on ODL in FSSA. Hence this work, which presents a portrait of research on ODL in this part of Africa, would be useful for the structuring of this domain of knowledge. It thus highlights various topics developed on distance learning in FSSA, including those which justify the creation of this training mode in this context.
To constitute our corpus, we consulted more than 12 French open databases in social and human sciences, using research requests similar to "open and distance learning in French-speaking SubSaharan Africa." We thus systematically selected all the studies that deal with this topic. In this regard, we defined ODL as learning systems which can be synchronous or asynchronous, hybrid or not. In ODL, the rupture of the spatial unit between teachers and learners, the complementary and the plurality of learning situations, and the various forms of mediations are based, in whole or in part, on the use of computer networks (Choplin, 2002; Glikman, 2002; Dieumegard & Durand, 2005) . At the end of our data gathering, we collected 42 published papers on ODL systems in FSSA. The analysis of the lecture notes provides 10 highlighted points that characterized this research field, as described below.
Description of the ODLs Implemented in FSSA
In the scientific literature on ODL in FSSA, the description of the implemented system occupies a special place. Condat (2002) describes thus the African Virtual University briefly five years after its launch.
After reminding its ambitions, she exposes its techno-pedagogical system, which leads her to underline its old equipment and its high financial costs. She shows that the same observations as those put before to justify its implementation, resurface again. Loiret (2008) also concludes in the same way. While describing the 10 years of experience of this virtual university, he criticizes its technological positivist approach, before embarking on the characterization of the implementation methods of the distance learnings at the Agence Universitaire de la Francophonie (Loiret, 2013a (Loiret, , 2013b Oillo & Loiret, 2006) . In the same way as these authors, Diakhaté (2014) and Diop (2015) expose both the successes and the tensions in distance education systems at the University of Cheikh Anta Diop of Dakar. AkoueteHounsinou Madoué (2012) reaches the same conclusion regarding distance learnings in Benin. In the same vein, Lekeaka Alemnge (2015), who examines the ODL system at the University of Buea (Cameroon), highlights two significant aspects: the steps and conditions for their implementation, and the components and methods of their operation. Ndiogou Ndiaye (2011) and Tonye (2013) both used this approach in their studies. The first drew a techno-pedagogical portrait of the ODL program at the University of Cheikh Anta Diop of Dakar. The second focused on the analysis of the distance master program in telecommunications at the National Advanced School of Engineering of Yaoundé. In this system, which he describes as a hybrid, he distinguishes three principal actors: pedagogical, administrative, and coordinators. For Dogbe-Semanou (2010) and Touré (2014) respectively, it is the limited interaction between these types of actors, which explains the high dropout rate amongst distance Togolese students, and the slight autonomy of those in West Africa in general.
Overall, descriptive research on ODL systems in FSSA brings out both successes and mistakes. To explain this latter aspect, Diop (2005) stress the insufficiencies in infrastructures facilities, distribution of tasks, and teachers' training and financial motivation. Akouete-Hounsinou Madoué (2012) also underlines their sociotechnical deficits and the low articulation conditions between distance and faceto-face mode. Ndiogou Ndiaye (2011) insists on the lack of distance learning development policies and the questionable institutional and social recognition of ODL graduates. For this author, as for Tonye (2013), it is the reasons why no matter the real projects conceived, there is a low rate of appropriation of the ODL by the local students, teachers, and university managers (Diop, 2015; Fournier Fall, 2006) .
Gaps in FSSA Universities: The Main Justifying Reasons for the Implementation of OLD
The reasons underlying the interest and necessity of ODL projects for African universities are one of the most advanced topics. The most obvious ones highlight the shortcomings of these universities, hence the transversality of an African educational crisis idea in most research (Kane, 2008; Karsenti & Collin, 2011; Loiret, 2008; Ndiogou Ndiaye, 2011) . Baranshamaje (1996) and Oillo and Loiret (2006) also respectively emphasize these gaps as justifications for the implementation of ODL at the African Virtual University and the Agence Universitaire de la Francophonie. As written by Loiret and Oillo (2013) , ODL projects at these two institutions consider educational systems in African universities as unsuitable for the evolution of knowledge and the needs of societies.
Moreover, they show that the teachers' qualifications represent the central area in which the educational crises in the ASSF are manifested (Oillo & Loiret, 2006) . These crises include the lack of qualified resources (Karsenti & Collin, 2011 , 2013 , the limitations of their scientific, technical, and vocational training (Lamago, 2011) and the use of unskilled teachers (Guidon & Wallet, 2007) . Learning and research structures and infrastructures are also not spare. Baranshamaje (1996) and Ndiogou Ndiaye (2011) consider them to be absent, inadequate, or ineffective. The same applies to academic staff, and technological and educational systems, which Lamago (2011) describes as defective. This situation leads to further gaps and deficiencies of African university systems, namely the overcrowding of halls, the inadequacy between employment and learning, and the worrying issue of unemployment (Karsenti & Collin, 2010; Ndiogou Ndiaye, 2011) .
Justifying the ODL provided by the Agence Universitaire de la Francophonie for French-speaking African universities, Oillo and Loiret (2006) also emphasize on their limited access to scientific and technical information. For them, the libraries and documentary resources centers of African universities are poorly equipped and not updated. In Lamago's (2011) point of view, this leads to a low pedagogical involvement of teachers and researchers in the production of knowledge. For its side, Baranshamaje (1996) places the reason for this low pedagogical productivity in the anachronistic, impertinent, and unsuited character of the educational programs of African universities. For him, as for Ndiogou Ndiaye (2011), this result in deterioration of the quality of teaching and research, as well as the imbalance between learning and employment, and a high percentage of failure, dropout, and repetition (Lamago, 2011) . In addition to this documentary and curricular slump, Ndiogou Ndiaye (2011) also points out the role of financial difficulties, financing crises, and education planning deficits in the deterioration of the Sub-Saharan African education system. Tonye (2010) adds four other factors that are more global and structural, such as the obligations linked to the development of the socio-professional world, the competitiveness of Western universities, the globalization of education, and the obsolescence of African academic governance. Karsenti and Collin (2010 , 2013 summarize these shortcomings of the French-speaking SubSaharan African universities in three-fold obligations: strong staff growth, reduced finances, and unprofitable job market. It is in this sense that Baranshamaje (1996) brings into question all of the components and missions of these University systems. He then concludes that they have failed in the past and, moreover, are not prepared to meet the challenges of the future. Hence the use of ODL systems as solutions to overcome their imperfections (Karsenti & Collin, 2010 , 2013 Oillo & Loiret, 2006; Tonye, 2010) .
ODL: A Solution to the Problems of Training in Universities of FSSA
As it appears in these two articles (Baranshamaje, 1996; Loiret, 2008) , research on ODL in FSSA does not only emphasize the weaknesses of African university systems; it also presents distance learning as the solution. So, ODL systems as the answer to the educational crisis in Africa is one of the most advanced topics in this area. For Kane (2008) , this perspective links the international distance learning offer to the problems diagnoses on which it is building as an ideology. Guidon and Wallet (2007) as well as Coumaré (2010) present thus the ODL as engaging answers to gaps in initial and continuous training within the French-speaking Sub-Saharan universities. Lamago (2011) also describes these thirdgeneration learning modes as an alternative remedy to the difficulties the African higher education face.
For Kane (2008) , ODL projects function as antidotes to the challenges of African universities. Collin (2010, 2011) characterize them as the "appropriate answer" (p. 74) or the "interesting alternative" (p. 494) suited to African academic crises. These two last authors also explain that as a necessity both for students and teachers, ODL systems in Africa allow the intervention of experts from the developed countries. As written by Oillo and Loiret (2006) , the implementation of distance learning programs in Sub-Saharan is expected to solve its higher education crisis, which has had no outcome despite many summits and conferences on education in Africa. In brief, authors describe them as the solution to four main problems: insufficient professional training, university massification, limited access to library and ICT resources, and poor quality of education and research.
This conceptualization of ODL in FSSA appears mostly in studies on their implementation in this context. So, talking about the African Virtual University, Loiret (2008) says that its creation was the World Bank's answer to crises African higher education. Likewise, while describing the ODL at the Agence Universitaire de la Francophonie, Marquet, Mohib Najoua, Schaming, and Papi (2013) consider them as a response to the urgent need of empowering Africa in solving its academic crisis. It is also in that perspective that Loiret and Oillo (2013) 
The Potentials of ODL for FSSA Universities
By describing the ODL projects as answers to FSSA university crises, research indeed mentions their qualities for these institutions. Authors like Baranshamaje (1996) and Karsenti and Collin (2010) emphasize the benefits of ODL, placing them on a scale that does not evaluate their limits. In this regard, Ndiogou Ndiaye (2011) describe distance learning programs as a "real hope" for FSSA universities (p. 129), and Lamago (2011) sees in them a "beneficial alternative for professional's continuing education" (p. 13). Dogbe-Semanou, 2010) also stresses the contributions of ODL to the solving of African educational crises, as a battery of solutions. Besides, Baranshamaje (1996) justifies the implementation of ODL systems at the African virtual university. He argues that they are the "the only way" for Africa to achieve education for all (p. 123). He explains that the technology of distance education programs possess enormous potentiality by which it can improve the quality education in Africa.
Comparing the ODL projects in FSSA, Guidon and Wallet (2007) also highlight their profitability for this continent and conclude that without them, "it would take 200 years to train the needed number of teachers" (p. 16). Besides, Lamago (2011) mentions that the implementation of ODL projects in FSSA would then make it possible to curb the significant deficiency of professionals and to reinforce their contributions to the development of their countries (Lamago, 2011) . These are as many as qualities of the ODL for the African countries that Depover and Orivel (2012) set out also to demonstrate.
Also, based on a specific case, Lishou (2008) exposes, as the coordinator of the ODL system at the Université Cheikh Anta Diop of Dakar, its benefits. Among these lasts, he highlights the significant improvement in the quality of teaching and the qualitative transformation of the educational format coupled with a substantial return. On the student's side, the author testifies that distance learning allows a high quality/comfort relationship of course follow-up, which was not the case with overcrowded and non-equipped classes. Analyzing the contexts and practices of ODL projects in Sub-Saharan Africa, Karsenti and Collin (2010 , 2013 ) also present their advantages for this continent. They explain that these potentials are closely related to the objective of qualifying vocational training of workers, which Africa needs for its development (Karsenti & Collin, 2013) . In the same way as Depover and Orivel (2012) or Ndiogou Ndiaye (2011) , these authors show that, in this context, OLD systems allow accommodating a more significant and diverse number of students than in the traditional classes. So, for them, this learning mode can help to efficiently develop skilled African laborers (Karsenti & Collin, 2011) . They support that, through distance learning, FSSA will no longer need external expertise for its development. On the contrary, ODL programs allow it to keep its human capital locally.
One of the ODL potentials on which Karsenti and Collin (2010) emphasize for this part of Africa concern precisely the professional development of Africans through continuing education and a long life learning. They argue that ODL enables learners to follow vocational training out of their immediate socio-professional environment while remaining on the spot. By this way, distance learning programs
give Africa the means to stop the brain drain and to have qualified professionals available and on-site (Karsenti & Collin, 2011) . Besides, by studying the profiles of ODL students at the Agence Universitaire de la Francophonie, these authors highlight favorable results obtained. Even if they find some differences in students' achievement, they do not attribute them to the ODL. For them, these dissimilarities occur in any continuing education (Karsenti & Collin, 2010) . They explain thus that distance learning systems can provide an enormous potential for the professional development of Africans while being on the spot.
The Cooperative Component of the OLD in FSSA
Research on OLD systems in FSSA shows that they are part of partnership networks. If authors like Benchenna (2006 Benchenna ( , 2008 Francophonie, the World Bank, the United Nations for Education, Science and Culture Organization, and the United Nations Development Program. The second group refers to countries such as Belgium, Canada, the United States, France, India, and Switzerland. The third is made up of networks, initiated by any of the countries or organizations above, and constitute the frameworks for the development of ODL systems in Sub-Saharan Africa. In this last category of ODL projects in Africa, Depover and Orivel (2012) include the Regional Bureau for Education in Africa, the French-speaking university campuses, and the center for applications, studies, and resources in distance learning. Loiret (2013a) also mentions the Institue for Information and Communication New Technologies, the Pan-African network project, the African Distance Education Network, the African Virtual University, the French-speaking Virtual University, and the Swiss Virtual University. As Depover and Orivel (2012) and Guévart et al. (2009) write, these interventions of foreign partners reflect the high involvement of the West in the development of ODL systems in FSSA, and thus constitutes one of their specificities. Besides, Guidon and Wallet (2007) conclude that these ODL are the result of a series of recommendations stemming from various meetings and international cooperation on education and the informat ion society in Africa. Ndiogou Ndiaye (2011) also underlines the role the global partnerships in the conception and implementation of distance training programs in FSSA.
Among the foreign partners of the ODL projects in FSSA, the Agence Universitaire de la Francophonie and its French-speaking digital campuses are the most described (Loiret, 2013a (Loiret, , 2013b ), which appears as the colonial heritage of this part of Africa (Inzoli & Zouya Mimbang, 2013) . Most researchers like Benchenna (2008) , Diop (2015) , Fournier Fall (2006), Kane (2008) , Marquet et al. (2013) , and Oillo and Loiret (2006) fully underline their role and action in the implementation of distance learning projects in FSSA. According to Loiret (2007 Loiret ( , 2008 , it is the Agence Universitaire de la Francophonie which validates their creation and facilitates their development through its digital campuses. Marquet et al. (2013) define these virtual campuses as mechanisms put in place by this Francophone Agency in African public universities, intended to follow them in their educational technology integration (Loiret, 2007) . Ben Henda (2005) also argues that these partnerships are beneficial for Africa for two main reasons. The first is that they contribute to ensuring the quality of higher education in the South and to reducing the digital breaking between this part of the globe and the North. The second reason is that they are as an opportunity for the Southern countries to contribute to the standardization of the ODL systems by valuing their linguistic and cultural specificities. Especially for Loiret and Oillo (2013) , most of these partnerships take into account learning programs and diplomas existing within the local African 
The Historical Dimension of ODL in FSSA
The historical description of ODL systems in FSSA is one of the least advanced topics in the scientific literature. Nevertheless, research carried out by Kane (2008) , Loiret (2006 Loiret ( , 2007 Loiret ( , 2008 Distance education courses were thus in the form of correspondence courses and educational radio.
He shows that this program was designed to improve literacy and school enrolment of students in rural areas. On the contrary, the second moment of ODL is digital. Here, distance is expressed in of the internet technologies and intervenes in a context of educational crisis and economic gloom. If the author points out a breaking between the two moments due to the cessation of the first experiments, he shows that there is a close relationship between the evolution of the ODL program and its political, economic, technological, and educational context. He also mentions the role of external partners and international meetings in the development of ODL systems in French-speaking West Africa.
Concerning the ODL systems in FSSA, Guidon and Wallet (2007) 
Motivations, Representations, and Profiles of ODL Users
The scientific research on the ODL systems in FSSA also emphasizes the motivations and representations of students and managers towards them. Two aspects of these social images appear in the literature: the institutional one and those from the learners. Describing the representations of African institutional managers on ODL, Depover and Orivel (2012) show that they have a positive attitude to integrate this program into their educational system. Moreover, Obono Mba (2008) argues that there is a consensual opinion on this point amount university managers. She points out that in Gabon, university leaders perceive the ODL programs as a strategy to help students developing more skills and knowledge. She also explains teachers consider distance education as a tool to fulfill the needs of continuous education. That is why institutional managers exalt and sublimate ODL systems and technology. On the students' side, Tonye (2010) shows that the attraction for ODL programs is also mesmerizing, even though they have no idea at the beginning of their learning. In fact, at the first steps of their distance learning, Karsenti and Collin (2011) note that they proceed on a process of familiarization with the systems. Students thus provide psychologic and methodological efforts to adjust their initial conception of the ODL systems to the requirement of this later. As they use it progressively, their representations change as to innovate both in collaborative and individualized activities (Karsenti & Collin, 2011) .
Regarding the motivations for the ODL programs, Karsenti and Collin (2011) show that for these students, the development of their professional skills is the primary factor. Students find in distance education programs a way to improve and remedy their gaps connected with their education, employability, and adaptation to the socio-economic and professional issues (Karsenti & Collin, 2010) .
For Karsenti and Collin (2013) , it is the reason why students enrolled in the ODL programs in FSSA are in majority practitioners, who have a job. Fournier Fall (2006) defines them as a public different from students of traditional higher education. These distance learning students are adults, workers, and graduates of higher education, who have acquired initial training and some professional experience (Karsenti & Collin, 2011) . They are also mostly city dwellers; they are people that can bear the high costs of registration in an ODL system and to acquire documentary and technological facilities necessary for distance learning (Fournier Fall, 2006) .
Feasibility Conditions for ODL in FSSA
Research on the ODL systems in FSSA also evaluate their implementation factors. In this regard, the study carried out by Tony (2008) underlines their low-deployment in Central Africa and explains their feasibility conditions. He concludes that improving distance learning systems in this African sub-region goes through their contextualization, which is essential to meet local issues. While emphasizing the importance of developing technological and structural infrastructures, Tonye (2008) She argues that the ODL programs in Sub-Saharan Africa must be a contextualized answer to meet the local concern, rather than a method which obliges to adopt those whose contents and objectives are far from African realities. Therefore, she insists on the optimization of their administrative, pedagogical, and technological methods in the African contexts, while overcoming the difficulties associated with traditional continuing education. Lamago (2011) also stresses these aspects. By observing closer the interest and feasibility of distance learnings for Cameroonian teachers, he emphasizes, on the one hand, their technological, structural, financial, administrative, and pedagogical predispositions, and on the other side, the availability and usability of educational technology resources. Finally, Obono Mba (2008) summarizes the conditions of a successful distance learning project in Sub-Saharan Africa in four requirements: promotion of techno-pedagogical skills, psychological preparation, financial and technological supports, and development of institutional partnerships.
Challenges of ODL in FSSA
Taking into consideration the mixed picture of the ODL programs in FSSA, many researchers expose the challenges to be met. The most important one is about the information technology equipment.. In this regard, Collin (2010, 2011) show that it is essential that institutions and individuals should equip themselves with the necessary tools for the success of ODL projects. They suggest then to reduce the technical distance, which also includes the technical mastery of an ODL systems.
Apart from this challenge, Collin (2010, 2011) also underline the one related to the development of students' skills. They argue that the development of such learning modes in SubSaharan Africa depends on students' ability to self-discipline, autonomy, responsibility, and selfregulation. Hence, the importance of reducing the temporal distance. For Guidon and Wallet (2007) , this is the way to attenuate the high dropout rates in distance learning programs in Africa, as well as to minimize sociocultural distance. Describing this last challenge regarding the evolution of students' representations toward the ODLs, Dogbe-Semanou (2010) shows that personal factors as motivation and positive attitude towards technologies and distance are essential to promote. Tonye (2010) reaches the same conclusion regarding teachers' training and skills. Dogbe-Semanou (2010) explains that teachers' skills, as well as students' digital literacy and institutional policies, contribute to improving the retention and persistence rates of learners in ODL programs, which is another challenge in the French-speaking African context.
Critical Postures on ODL in FSSA
If many researchers on ODL in FSSA carried out their studies in a descriptive or exploratory approach, some like Loiret (2006 Loiret ( , 2007 Loiret ( , 2008 and Benchenna (2006 Benchenna ( , 2008 adopt critical postures nevertheless.
The first examines the ODLs at the African Virtual University, while the second author analyses those at the Agence Universitaire de la Francophonie.
Studying the first decade of the African Virtual University, Loiret (2006 Loiret ( , 2007 Loiret ( , 2008 examines three crucial aspects: the reasons justifying its creation, the approach of its design and implementation, and its governance and development policy. Thus, Loiret (2007) shows that its foundation dwells on motives and objectives that systematically challenge African university systems. For this author, these reasons which are the source of their delay and their inability to fill the gaps, do not determine their causes. He explains that these arguments do not take into consideration the context of structural adjustment policies in which African universities have evolved. Hence, for Loiret (2006 Loiret ( , 2007 , the creation of the African Virtual University involves a mistake in the conception and appreciation of the African academic contexts, as well as an attempt to instrumentalize innovation. Reinforced by a deterministic technological approach, which gives priority to technical and economic materials over local realities and resources, this innovation perspective was leading to bring the ODL systems out of African context.
Because of the challenges of African universities, Loiret (2007 Loiret ( , 2008 shows that the World Bank presented the African Virtual University as the only solution, endowed with techno-pedagogical qualities by which it would transform them. Besides, this author considers the inadaptability of the ODLs at the African Virtual University to the African context, as one of the causes of the end of his limitless ambitions. Except that the critics he addresses, benefit the strategic aspirations of the Agence Universitaire de la Francophonie to which he belongs. Benchenna (2006 Benchenna ( , 2008 also shows that like the African Virtual University, the distance learning systems at the Agence Universitaire de la Francophonie function as a solution to African universities crisis. He even sees in these ODLs a paternalistic approach and a technological determinism that relegate the interest given to local resources and issues. For him, the implementation of distance learnings at the Agence Universitaire de la Francophonie is a competitive response to the African Virtual University and the English-speaking world initiatives which dominate the global learning market (Benchenna, 2008) . He also presents francophone ODL systems as the right arm of the internationalization of French training policy in a context of global education. This author demonstrates that ODL systems at the Agence Universitaire de la Francophonie are not only educational, they are also a mechanism which causes the dependence of French-speaking African universities towards their counterpart in the North. Besides that, Benchenna (2006 Benchenna ( , 2008 supports that distance learning at this francophone agency reduces the international movement of African students, minimize their accessibility to education, and redistribute the roles between Northern and Southern actors.
Conclusion
Throughout this work, we have described the state of research on ODLs in FSSA, which brings out its portrait throughout the identification of some main topics. One of them refers to the reasons justifying the implementation of distance learning systems in this part of Africa. The scientific literature on this issue leans on the deficiencies of its university system: insufficiently qualified teachers, lack of structures and infrastructures, university massification, poor library, and funding crisis, which weakens learning and research. Therefore, authors like Baranshamaje (1996) describe ODL systems as a solution to these educational crises, which engender the inability of African universities to adapt themselves to the world and to participate in the development of their countries. Research on distance learning systems in FSSA shows that their openness and flexibility make them able to reach a significant number of students and to facilitate their socio-professional development through expertise from Northern countries (Karsenti & Collin, 2011) . While some researchers appreciate the partnerships with the North, which constitute one of the characteristics of ODL in FSSA (Guévart et al., 2009) The scientific literature on the ODL projects in this part of Africa highlights promising discourses of institutional managers. Researchers also underline the positive and evolving representations of students in ODL systems in FSSA. These students register in distance learning programs given their professional development (Karsenti & Collin, 2010) . In this regard, many authors stress the description of the implementation and development conditions of ODL projects in this context. Like Tonye (2008) , they thus expose their successes as well as their hesitation due to several lacks. As solutions to improve ODL projects, these authors list various challenges, like technological equipment, promotion of local skills, ODL development policies, funding policies, and their contextualization (Guidon & Wallet, 2007) . It is related to this latter aspect that Benchenna (2008) and Loiret (2008) address criticisms respectively to the ODL at the Africa, Virtual University, and the Agence Universitaire de la Francophonie.
Regarding the dynamic of ODL projects in FSSA, this literature review shows that research must particularly emphasize many issues. One of them concerns their history, including their socio-cultural implementation. The innovations they bring and the transformations they generate in the organization of African universities should also be analyzed. Their hybridization, and precisely the articulation between the distance mode and the traditional learning, are another perspectives. In the same way, it is essential to examine the socio-pedagogical practices in ODL programs and to analyze how participants appropriate this third-generation education.
